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Non-fiction Unit 2.2 Does Chocolate Grow on Trees?
About this unit:

In this unit, the children explore the big question: Does chocolate grow on trees? They read the interactive eBook, finding information and exploring the layout of explanation texts. They answer the big question, planning and writing their own explanation texts based on a model.
Recommended Route
This recommended route is a varied learning pathway through the lessons available, which ensures full coverage of the curriculum objectives for the year group within a given number of weeks. It will typically progress from comprehension to composition, with grammar and depth focus lessons scheduled where relevant. The learning objectives for each lesson are listed in the lesson plans below, and national curriculum coverage can be viewed in The National Curriculum for England Correlation Chart Year 2, The National Curriculum for Wales Correlation Chart Year 2, The National Literacy and Numeracy Framework Correlation Chart Year 2 (Wales), The Curriculum for Excellence Correlation Chart P3 (Scotland) and The Northern Ireland Curriculum Correlation Chart Year 3.

Recommended route:
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	Comprehension  1
Discuss the Big Question

Introduce the eBook as an explanation text
	Comprehension 2
Select and explain information from non-fiction to support thinking
	Depth Focus 1:

Explanation texts

Explore the layout of an explanation text
	Comprehension 3
Discuss information in eBook as a group

Use captions
	Depth Focus 2:

Glossaries

Use a glossary to understand technical words 

	Day 6
	Day 7
	Day 8
	Day 9
	Day 10

	Short composition (Day 1)
Create success criteria for flow chart

Discuss and record ideas for a simple flow chart
	Short composition (Day 2) 

Create a simple flow chart with captions
	Comprehension 4
Ask and answer questions to find out more information
	Depth Focus 3:

Adjectives

Identify and use adjectives correctly

Understand the term ‘adjective’
	Sentence grammar 1: 

Extended noun phrases

Use extended noun phrases to create a slogan

	Day 11
	Day 12
	Day 13
	Day 14
	Day 15

	Long composition (Day 1)
Discuss success criteria for explanation texts

Collect information for an explanation text
	Long composition (Day 2)
Plan the features and layout of their explanation text
	Long composition (Day 3)
Write an explanation text using notes
	Long composition (Day 4)
Revise, edit and evaluate their explanation text
	Consolidation
Discuss and answer the Big Question


Recommended Grammar Lessons
These short, discrete grammar lessons can be taught at any point in the recommended route, either spread between the lessons or taught in one session as a group. All of the units across a year group contain grammar lessons that, between them, cover the curriculum requirements for the year group. 
	Grammar Lesson 1
	Grammar Lesson 2
	Grammar Lesson 3
	Grammar Lesson 4

	Coordinate sentences (using and, so, but, or)

Look at the differences between spoken and written language

Sentence composition, editing a narrative
	Understand and use grammatical vocabulary (suffix)

Form adjectives, using suffixes such as ‘–ful’, ‘–less’

Revise the concept of an adjective, using ‘–ful’/’–less’ to create opposite meanings
	Revise suffixes
Form nouns using suffixes such as ‘–ness’ and ‘(er’ 

Expand notes into sentences

Word play
	Understand and use grammatical terminology (comma)
Use commas to separate items in a list

Understand the importance of punctuation for clarity and expression


Lesson Bank

If you would prefer to develop your own route through the material, the lessons detailed below, alongside additional lessons, are available in the lesson bank for the unit. This lesson bank contains all available lessons for the unit, including comprehension lessons, composition activities (both long and short), and depth focus and sentence grammar lessons where relevant. If you are planning a thematic curriculum, or using Wordsmith alongside other resources, you can select appropriate lessons from the lesson bank for your own planning. 
Spelling list

The spelling list linked below contains all the spellings children will come across in this unit. They are linked to the spelling requirements for the National Curriculum for England Programme of Study for the year group. This list can be used to issue spellings to children on a weekly basis.
NF AR 2.2.1 Spelling List: Does Chocolate Grow on Trees?
You can also view the complete spelling list for Year 2.
Teaching Strategies

Throughout the lesson plans, key teaching techniques such as ‘Babble Gabble’ appear in green. For a definition of each of these techniques, consult the Wordsmith Glossary of Teaching Strategies, which outlines what each technique involves and how it can be used.
Grammar Assessment
At the end of each term, once all four units have been covered for the year group, children’s individual knowledge of the grammar concepts taught during the unit can be assessed using the printable grammar progress check and mark scheme. 

· About the Grammar Progress Checks
· Grammar Progress Check: Year 2, Spring Term
· Grammar Progress Check Answers: Year 2, Spring Term
You can record children’s attainment on the Grammar Progress Checks using the editable Class Record.

Day 1: Comprehension

	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 1
	Discuss the Big Question
Introduce the eBook as an  explanation text


	· Do you like chocolate? Discuss chocolate with the children, e.g. what types of chocolate they have seen or eaten, the different colours and shapes.

· Where do you think chocolate comes from? Allow Think Time and then take feedback.

· Introduce the Big Question. How might we find the answer to this? What information do we need?
· Explain that we are going to read an explanation text that will help us to answer this. Display the eBook. Use the contents and the text from the chocolate expert on Screen 2 to aid further discussion. Do you think chocolate grows on trees?
	Small, mixed-ability groups complete ‘True or false?’ (NF PCM 2.2.1), discussing the statements before writing their responses. Encourage the children to share and compare their decisions, giving reasons for their choices. 

	Objectives: Draw on what they already know/background information/information provided by teacher
Spoken language: Consider and evaluate different viewpoints
Photocopiables: NF PCM 2.2.1
Digital resources: eBook of Growing Chocolate


Day 2: Comprehension

	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 2
	Select and explain information from non-fiction to support thinking
	· Recap the Big Question and remind the children that the chocolate expert is taking them on a journey to find the answer.

· Navigate to screens 2 and 3, reading the text and exploring all the interactive pop-ups. Use the glossary to check any unfamiliar vocabulary.

· What is the chocolate expert explaining? (E.g. about cacao trees and beans.) How does he explain this? What features does he use to help him? (E.g. map, labelled picture, video, bullet list, photos, captions, flow-chart.)
· Discuss each feature in detail with the children, e.g. What does the photo show us? How does it help you to understand more? What clues tell us that cacao beans might be linked to chocolate? (E.g. the pop-up fact about how many beans it takes to make a chocolate bar.)
	Core: Individually, the children complete ‘Cacao bean captions’ (NF PCM 2.2.2). 
Support: Individually, the children complete ‘Cacao bean captions 2’ (NF PCM 2.2.6), with an adult scribing their ideas or assisting the children to write simple captions. 

Extend: Individually, the children complete ‘Cacao bean captions 3’ (NF PCM 2.2.7). 

Come back together as a class. They Think-Pair-Share their captions and explanations of the growing and harvesting of cacao beans, using the images as prompts. Which piece of information do you find most interesting or surprising? Why?

	Objectives: Listen to and discuss a wide range of text types; Check that text makes sense and correct inaccurate reading; Make predictions

Spoken language: Articulate and justify answers 
Photocopiables: NF PCM 2.2.2, NF PCM 2.2.6, NF PCM 2.2.7
Digital resources: eBook of Growing Chocolate


Day 3: Depth focus
	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 1:

Explanation texts
	Explore the layout of an explanation text
	· Navigate to screens 2–3, reading the text and exploring the interactive pop-ups.
· Explain that when we write explanation texts, we need to set out our information clearly so that it’s easy to follow.

· Use ‘Explanation text layout’ (NF ITP 2.2.3) to model how an explanation text is laid out. Explore each feature and discuss what it tells the reader, e.g. the heading tells us that the topic is or can be a question, the opening sentence tells us what the information will tell us.
· What order do these features follow? How can we arrange them to make the information clear and easy to follow? With the children, drag and drop the features into a suitable layout for an explanation text, e.g. heading; then opening sentence; then bullet points.
	In mixed-ability groups of six, the children each hold up a feature card from ‘Feature cards’ (NF PCM 2.2.3). They discuss what each card tells the reader and what order it should follow. The children then arrange themselves to show how an explanation text should be laid out.

Groups share the orders of their explanation texts. Discuss the different options, drawing out the idea that not all features have a fixed order (e.g. the flow chart).


	Objectives: Check that text makes sense and correct inaccurate reading; Explain clearly their understanding of what is read to them
Spoken language: Consider and evaluate different viewpoints
Photocopiables: NF PCM 2.2.3
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.3


Day 4: Comprehension
	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 3
	Discuss information in eBook as a group

Use captions


	· Navigate to screens 4-6, reading the text and exploring the interactive pop-ups.

· How are the cacao beans made into chocolate? The children Babble Gabble answers.

· Take feedback. Is making chocolate simple? Draw out the idea that it is a complex process with many different stages. 

· How could we explain this information to others so that it is easy to follow? (E.g. a diagram, a bulleted list, a flow chart.)
· Explain that we are going to create a flow chart to show how cocoa mass is made into chocolate. Show ‘Flow chart’ (NF ITP 2.2.1) and ask the children to help you order the images. 
· What could we add to help make things clearer? (Captions.)

· Model composing a caption for the first image. Encourage the children to suggest captions for the other images.
	In small, mixed-ability groups, the children discuss the stages involved in making a sandwich. They then arrange themselves into a human flow chart to show the process, with each child taking a stage and rehearsing a caption to describe it.

As a whole class, share the children’s flowcharts. Were the flowcharts clear? Were they easy to follow?

	Objectives: Participate in discussions and listen to others; Write for different purposes
Spoken language: Participate actively in conversations
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.1


Day 5: Depth focus

	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 2:

Glossaries
	Use a glossary to understand technical words


	· Highlight the importance of using the right words when explaining something. Note that most non-fiction texts include a list of words and their meanings (a glossary).

· Navigate to Screen 4. Point to the word ‘winnowed’. What is different about this word? (It is written in bold.) What does this mean? (It is a technical word.) How do we find its meaning? Model how to look this up in the glossary on Screen 9. 

· Highlight the features of a glossary, e.g. alphabetical order, short definition sentence next to each word.

· Model creating a glossary about bees using ‘Bee glossary’ (NF ITP 2.2.4). Ask the children to help you put the words in alphabetical order. Then, ask them to help you read out each definition and decide to which word it belongs.
	Core: In small groups, give the children topic-related words, e.g. ‘chocolate’, ‘cacao bean’, ‘cocoa mass’ and ‘milk’. Encourage them to write definitions for a glossary for younger children. Remind them to rehearse their definitions orally before writing them down.

Support: Arrange the children in small groups. Give each group one word of which they have direct experience, e.g. ‘milk’ or ‘chocolate’, and ask them to write a simple sentence about it.

Extend: In small groups, give the children topic-related words, e.g. ‘chocolate’, ‘cacao bean’, ‘cocoa mass’ and ‘milk’. Encourage them to write definitions for a glossary for younger children, and then to discuss the correct alphabetical order.

Come back together as a class to share the children’s definitions/sentences without revealing the topic words. Can you guess what word the definition/sentence describes? Does the definition/sentence help you to understand more about the word?

	Objectives: Read most words quickly and accurately; Draw on what they already know/background information/information provided by teacher; Write for different purposes
Spoken language: Listen and respond appropriately
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.4


Day 6: Short composition

	Session
	Main focus
	Teaching summary
	Activity description

	Day 1
	Create success criteria for a flow chart

Discuss and record ideas for a simple flow chart
	· Remind the children of the work they did on flow charts in Comprehension 3. How does a flow chart help to explain things?

· Navigate to Screen 4 of the eBook and look at the flow chart. What features does the flow chart have? 

· Allow Think Time before taking feedback. Use the children’s responses to draw out a list of success criteria, e.g. clear stages, clear order perhaps using numbering, pictures, captions, labels. Add these to the Learning Wall.

· Show ‘Chocolate cake’ (NF ITP 2.2.6). Discuss the stages involved in making a cake before dragging these into order.

· Explain that the children are now going to create their own flow charts to explain how to make something of their choice.
	Core: Talk Partners discuss ideas for their flow charts, e.g. what they will show and how they will show this. Remind them to think about the different stages involved and how to make these clear. They then use ‘My flow chart’ (NF PCM 2.2.4) to note down their ideas, using fewer than five stages if appropriate.

Support: Talk Partners discuss ideas for their flow charts, e.g. what they will show and how they will show this. Remind them to think about the different stages involved and how to make these clear. They then use ‘My flow chart 2’ (NF PCM 2.2.8) to note down their ideas.

Extend: Talk Partners discuss ideas for their flow charts, e.g. what they will show and how they will show this. Remind them to think about the different stages involved and how to make these clear. They then use ‘My flow chart’ (NF PCM 2.2.4) to note down their ideas, adding detail (e.g. adverbs) to make each stage clearer for the reader.

	Objectives: Write for different purposes; Encapsulate what they want to say, sentence by sentence
Spoken language: Consider and evaluate different viewpoints
Photocopiables: NF PCM 2.2.4, NF PCM 2.2.8
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.6


Day 7: Short composition

	Session
	Main focus
	Teaching summary
	Activity description

	Day 2
	Create a simple flow chart with captions
	· Remind the children that they are going to create a flow chart to explain how something is made.

· Discuss the layout of the flow chart on Screen 4 of the eBook. Are there any other ways of laying out the flow chart? Look at the pictorial flow chart (Screen 3) and the circular flow chart (Screen 6).

· Which layout do you like most? Why? What features do they all have? Remind the children of the success criteria on the Learning Wall. 

· Recap the benefits of adding captions. Show ‘Chocolate cake’ (NF ITP 2.2.6) and model composing a caption for the first few images in the chart.

· Highlight the use of punctuation (e.g. capital letter, full stop) and remind the children that a caption is a sentence not a label.
	All children independently decide on the layouts for their flow charts and draw images for each stage, using their notes on ‘My flow chart’ (NF PCM 2.2.4) or ‘My flow chart 2’ (NF PCM 2.2.8). Talk Partners orally rehearse their captions before adding them to their flow charts. Allow time for the children to share their flow charts.

	Objectives: Write for different purposes; Write down ideas and/or key words, including new vocabulary
Spoken language: Consider and evaluate different viewpoints
Photocopiables: NF PCM 2.2.4, NF PCM 2.2.8
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.6


Day 8: Comprehension

	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 4
	Ask and answer questions to find out more information
	· Show ‘Questions’ (NF ITP 2.2.2). Explain that it shows a set of questions about Screen 7 of the eBook. Highlight the question words. Note the capital letters and use of the question mark.

· Read the first question and navigate to Screen 7 of the eBook. Model skimming and scanning the text for the information and orally rehearsing the answer to the question. 

· Click on the question hotspot to reveal the answer pop-up box. Note how it is written as a full sentence.

· Go through each of the questions on NF ITP 2.2.2 with the children helping you to skim and scan the text and composing answers orally. Check the answers by clicking on the answer pop-up boxes.
	Core: In small groups, the children create a set of quiz questions for Screen 6. Each child should be given a different question word to focus on and refer to the text and questions modelled using NF ITP 2.2.2.  

Support: In small groups, the children create a set of quiz questions for Screen 6. Each child should be given a different question word to focus on and refer to the photographs on screen 6 to help them think of their questions.

Extend: In small groups, the children create a set of quiz questions for Screen 6. Each child should be given a different question word to focus on. Encourage children to skim and scan the text to think about what quiz questions would work.

Come back together as a class to hold the quiz, with the children checking their answers against the text. Remind them to give their answers as full sentences.

	Objectives: Answer and ask questions; Plan/say out loud what they are going to write about
Spoken language: Ask relevant questions; Build their vocabulary
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.2


Day 9: Depth focus
	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 3:

Adjectives
	Identify and use adjectives correctly
Understand the term ‘adjective’
	· Navigate to Screen 5 and read the supplementary text in the interactive pop-up. What does a chocolate taster do?
· Remind the children what an adjective is. How would a chocolate taster use adjectives? (E.g. to help them describe how something looks, smells, tastes.)

· Create a Mind Map of the five senses, each with an example adjective to describe the chocolate, e.g. shiny, snappy, bumpy, milky, bitter.

· Can you think of any other adjectives to describe chocolate? Take suggestions and add these to the relevant sections of the Mind Map.

· Model writing a sentence about a piece of chocolate using one of the taste adjectives (e.g. ‘The chocolate tastes creamy.’).

· Encourage the children to help you write out four more sentences with adjectives from the list of remaining senses.
	Core: Talk Partners take turns to describe their favourite chocolate bars while their partner asks questions to help prompt them (e.g. about how the chocolate tastes, smell, looks etc.). Children refer to the Mind Map as they answer.

Support: Talk Partners take turns to describe their favourite chocolate bars while their partner asks questions to help prompt them (e.g. about how the chocolate tastes, smell, looks etc.). Provide simple adjectives from which the children can choose (e.g. ‘yummy’, ‘tasty’, ‘creamy’, ‘fluffy’ etc.).

Extend: Talk Partners take turns to describe their favourite chocolate bars while their partner asks questions to help prompt them (e.g. about how the chocolate tastes, smell, looks etc.). The children should think of adjectives that have not been modelled on the Mind Map and try to describe the chocolate using all five senses.

Come back together as class to share the children’s descriptions. The children vote for the kind of chocolate they’d most like to eat based on only the adjectives used to describe it.

	Objectives: Read most words quickly and accurately; Use and understand the grammatical terminology in Appendix 2 in discussing their writing
Spoken language: Consider and evaluate different viewpoints
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate


Day 10: Sentence grammar

	Session
	Main focus
	Teaching summary
	Activity description

	Sentence grammar 1: Expanded noun phrases


	Use expanded noun phrases to create a slogan
	· Write up the chocolate bar slogan, ‘The smooth, starry chocolate for space explorers’. 

· Read out the slogan to the children and discuss what image of the chocolate the slogan gives the children. Would you buy it? Why?
· Discuss how the extra detail about the chocolate in the slogan helps the buyer get an idea of the type of chocolate it is: smooth and starry.

· Explain that ‘chocolate’ (the noun) and the groups of words used to add detail before and after it are all called an ‘extended noun phrase’. In extended noun phrases, the descriptions can come before or after the noun, or both. In this case, the whole slogan (‘The smooth, starry chocolate for space explorers’) is an extended noun phrase.

· Display ‘Slogans’ (NF ITP 2.2.5) and explore the adjective and noun word banks. Use these to model composing a new noun phrase that adds different details in front of/after ‘chocolate’.
· Write out the new slogan. Compare it with the first slogan and highlight how the image and feel of the chocolate bar has changed.
	Core: Talk Partners decide on a theme for a new chocolate bar. They then use the word banks on ‘Slogans’ (NF ITP 2.2.5) to create their own slogans. Encourage them to rehearse their slogans orally before filling in ‘Chocolate slogans’ (NF PCM 2.2.10) and writing them down.
Support: Talk Partners decide on a theme for a new chocolate bar. Provide the children with a simple slogan as a model (e.g. ‘The smooth, starry chocolate for space explorers’) and ask them to use the word banks on ‘Slogans’ (NF ITP 2.2.5) to create their own slogans. Children requiring further support could simply choose two adjectives from NF ITP 2.2.5 and then write their slogans using ‘and’ (e.g. ‘Creamy and smooth!’). Encourage them to rehearse their slogans orally before filling in ‘Chocolate slogans’ (NF PCM 2.2.10) and writing them down.
Extend: Talk Partners decide on a theme for a new chocolate bar. They then use the word banks on ‘Slogans’ (NF ITP 2.2.5) to create their own slogans. Encourage them to rehearse their slogans orally before filling in ‘Chocolate slogans’ (NF PCM 2.2.10) and writing them down. They then read and revise each other’s, asking whether the words give the chocolate bar the right image and what other words they could use instead.
Come back together as a class to share the slogans. Which words make you want to buy the chocolate bar?

	Objectives: Learn how to use expanded noun phrases to describe and specify [for example, the blue butterfly]

Spoken language: Consider and evaluate different viewpoints
Photocopiables: NF PCM 2.2.10
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.5


Day 11: Long composition
	Session
	Main focus
	Teaching summary
	Activity description

	Day 1
	Discuss success criteria for an explanation text

Collect information for an explanation text
	· Explain that the children are going to write an explanation text about what a chocolate sculpture is.

· Remind the children of the work they did on explanation texts in Depth focus 1. The children Think-Pair-Share the features of an explanation text.

· Use ‘Explanation text features’ (NF ITP 2.2.7) to check the children’s responses.

· Navigate to Screen 7 of the eBook and click on the interactive pop-up to show the chocolate sculpture video. Discuss any unfamiliar vocabulary with the children.

· Click on the bite-size and supplementary text interactive pop-ups on Screen 7. Read the information through with the children to check their understanding.

· The children Babble Gabble everything they have learned about what a chocolate sculpture is. Add notes to the Learning Wall.
	Talk Partners discuss the information that they are going to use in their explanation texts and what features they might use to make this clear and easy to follow. Encourage them to refer to the success criteria on NF ITP 2.2.7 to help organise their ideas. 

	Objectives: Plan/say out loud what they are going to write about; Write down ideas and/or key words, including new vocabulary
Spoken language: Articulate and justify answers; Give well-structured descriptions, explanations and narratives; Consider and evaluate different viewpoints
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.7


Day 12: Long composition
	Session
	Main focus
	Teaching summary
	Activity description

	Day 2
	Plan the features and layout of their explanation text
	· Remind the children that they are going to write an explanation text about what a chocolate sculpture is. 

· What does our explanation text need? Remind the children of the success criteria on ‘Explanation text features’ (NF ITP 2.2.7). 

· Show ‘Planner’ (NF ITP 2.2.8). Encourage discussion of each of the key features. What does this feature do? What information goes here? Remind the children that some features are optional, e.g. flow chart or diagram.
· Model adding notes under each of the prompts, drawing out any technical vocabulary you might use. Use the glossary as a reminder if needed.
	Core: The children use ‘My planner’ (NF PCM 2.2.5) to draft their explanation texts. They Think-Pair-Share options for including diagrams and any technical vocabulary they might use.

Support: The children use ‘My planner 2’ (NF PCM 2.2.9) to draft their explanation texts. They Think-Pair-Share options for including diagrams they might use.

Extend: The children use ‘My planner’ (NF PCM 2.2.5) to draft their explanation texts. They Think-Pair-Share options for including diagrams and the technical vocabulary they will use.


	Objectives: Write for different purposes; Plan/say out loud what they are going to write about; Write down ideas and/or key words, including new vocabulary
Spoken language: n/a
Photocopiables: NF PCM 2.2.5, NF PCM 2.2.9
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.7, NF ITP 2.2.8


Day 13: Long composition
	Session
	Main focus
	Teaching summary
	Activity description

	Day 3
	Write an explanation text using notes
	· Remind the children of the planning that they’ve done for their explanation texts. Explain that they are now going to write the final versions.

· Show ‘Planner’ (NF ITP 2.2.8) and model turning your notes into full sentences. Rehearse the sentences orally before adding them to the ITP. 

· Note the use of the present tense and the third person in explanation texts to make them impersonal and more immediate.
	Individually, all children use their notes on ‘My planner’ (NF PCM 2.2.5) or ‘My planner 2’ (NF PCM 2.2.9) to complete their explanation texts.

	Objectives: Write for different purposes; Encapsulate what they want to say, sentence by sentence; Plan/say out loud what they are going to write about
Spoken language: Listen and respond appropriately
Photocopiables: NF PCM 2.2.5, NF PCM 2.2.9
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.8


Day 14: Long composition
	Session
	Main focus
	Teaching summary
	Activity description

	Day 4
	Revise, edit and evaluate their explanation text
	· What features did our explanation texts need to have? Use ‘Explanation text features’ (NF ITP 2.2.7) to recap the success criteria.

· Explain that the children are going to revise and edit their explanation texts. 
	Talk Partners share their explanation texts, giving each Two Stars and a Wish. Individually, the children then edit their texts.

Display completed explanation texts on the Learning Wall to share with others.


	Objectives: Evaluate their writing with the teacher and other pupils; Proof-read to check for errors
Spoken language: Articulate and justify answers 
Photocopiables: n/a
Digital resources: eBook of Growing Chocolate, NF ITP 2.2.7


Day 15: Consolidation

	Session
	Main focus
	Teaching summary
	Activity description

	Consolidation
	Discuss and answer the Big Question
	· Remind the children about their completed statements on ‘True or false’ (NF PCM 2.2.1). Have your opinions changed since you read the book?
· Recap the Big Question.

· Navigate to Screen 8. Read the text and look at the photo-carousel interactive pop-up. What have you learned about where chocolate comes from? Allow Think Time.
· Take feedback, drawing out the idea that there are lots of processes and more than one person involved. 

· Encourage the children to help you make a list of all the people involved, e.g. farmer, sailor, factory worker, chocolate taster. What do they do to help make chocolate? Make a list of any related technical vocabulary on the Learning Wall.
	The children use Hot Seating to play ‘What’s My Job?’ and explore the chocolate-making process. One child takes the role of one of the people involved without revealing which role they are taking. The other children try to guess their job by asking them questions about what they do (e.g. ‘Do you work with beans or pods?’ ‘Do you work at a farm or a factory?’).

	Objectives: Explain clearly their understanding of what is read to them; Listen to and discuss a wide range of text types
Spoken language: Speculate, hypothesise, imagine and explore ideas
Photocopiables: NF PCM 2.2.1
Digital resources: eBook of Growing Chocolate


Grammar lessons

Grammar Lesson 1: Y2 Coordinating sentences

	Main focus
	Teaching summary
	Activity description

	Coordinate sentences (using and, so, but, or)
Look at the differences between spoken and written language

Sentence composition, editing a narrative
	· Show ‘Robin and Red’ (G ITP 2.1.9) and read (or appoint two able readers to read) the picture story with appropriate expression. 

· Explain that this is a story told in spoken language. What might it look like if we changed it to a written story? Show ‘Robin and Red’ (G ITP 2.1.10). Read the story as a narrative, emphasising the staccato nature of the short sentences. 

· Explain that when we’re writing, we have to be more careful about the way we use words than when we’re speaking. Click the ‘ASBO words’ button to highlight the ASBO words (and, so, but, or). What do you notice about these words? (They all come at the beginning of sentences.) Click the first audio button for more information about ASBO words.
· Which ASBO word is used the most? (and) Click the second audio button for information about ‘and’.
Top tip: explain to the children that they will sometimes see one of these words at the beginning of sentences in books. This is because the writer is pretending to talk to the reader. However, for the time being they should follow the rule that ASBO words always come in the middle of a sentence.
	Shared writing: With the class, compose an improved version of the story on G ITP 2.1.10.  Display the narrative version and write as the children to help you to:

-
link some of the sentences together

-
ensure you only use ASBO words in the middle of sentences

-
lose some of the ‘ands’
-
make any other changes that you agree will improve the telling of the story. 
Make sure the children know that there’s nothing wrong with short sentences (they can be informative and punchy), but remind them that good writing should flow along, and this usually means a mixture of short and longer sentences.      
There is an edited version of the story on ‘Robin and Red’ (G ITP 2.1.11) which is based on the two audio messages on G ITP 2.1.10. You could refer to this if you choose but your own may well be better! 
Top tip: and, so, but and or are all co-ordinating conjunctions. The children do not need to know this terminology at this stage.

	Objectives: Subordination and co-ordination
Photocopiables: N/A
Digital resources: G ITP 2.1.9, G ITP 2.1.10, G ITP 2.1.11, Pilot’s Licence 2.7

	Further Activities:
Use the quiz (Pilot’s Licence 2.7) to reinforce children's knowledge of the terminology and content of the lesson.


Grammar Lesson 2: Y2 Using suffixes 1 (‘(ful’ and ‘(less’)

	Main focus
	Teaching summary
	Activity description

	Understand and use grammatical vocabulary (suffix)

Form adjectives, using suffixes such as ‘–ful’, ‘–less’
Revise the concept of an adjective, using ‘–ful’/’–less’ to create opposite meanings


	· What is an adjective? Show ‘Hopeful or hopeless’ (G ITP 2.2.5) and click on the audio icon to listen to the adjective jingle.  

· Read the rhyme and talk about the meaning of the highlighted words, referring to the illustration. Establish that they are all adjectives made by adding ‘–ful’ to another word. Can you spot the root word in each adjective?  

· Explain that a group of letters added to the end of a word to change its meaning is called a suffix. 
· Click to show the second verse. Read and discuss the highlighted words.
· Help the children recognise that ‘–ful’ and ‘–less’ change the meaning of hope, doubt, care and use to the opposite, e.g. hopeful/hopeless.
	Ask the children if they can think of any other words that have the suffix ‘–ful’ or ‘–less’. Collect (or, if necessary, supply) a variety, including more opposite pairs (e.g. helpful/helpless, thoughtful/thoughtless, fearful/fearless, painful/painless) and others where the opposite isn’t made by adding ‘–ful’ or ‘–less’ (e.g. grateful, tearful, selfless, homeless). 

When you have a large enough selection, give one word to Talk Partners. Ask them to make up a sentence that illustrates their word’s meaning, e.g. The helpful boy tidied up the kitchen for his mum. Take oral feedback, and help pairs improve on their sentences if necessary. The children then write their sentences down on a poster to add to the Learning Wall.   

The spelling appendix for Year 2 contains other common suffixes that change the meaning (and usually the grammatical class) of words.  When teaching these spellings, take the opportunity to ensure children can understand and use the term suffix.  

	Objectives: Use and understand the grammatical terminology in Appendix 2 in discussing their writing; Add suffixes to spell longer words; Apply spelling rules and guidelines, as listed in Appendix 1
Photocopiables: G PCM 2.2.3
Digital resources: G ITP 2.2.5, Pilot’s Licence 2.12
Spelling links: Word Detectives Y2_03 - Suffixes beginning with a consonant

	Further Activities:
Activity 1: 

Practise and perform: Put the children into groups of four and give them copies of the rhyme on G ITP 2.2.5 (‘Hope or hopeless?’ (G PCM 2.2.3) to practise and perform with appropriate expression (and perhaps dramatic effects). They may choose to read in chorus or to split the poem up between different voices. Give time for each group to perform the rhyme to the rest of the class.
Use the quiz (Pilot’s Licence 2.12) to reinforce children's knowledge of the terminology and content of the lesson.


Grammar Lesson 3: Y2 Using suffixes 2 (‘(ness’)

	Main focus
	Teaching summary
	Activity description

	Revise suffixes
Form nouns using suffixes such as ‘–ness’ and ‘(er’ 

Expand notes into sentences
Word play
	· Show ‘The Ness family’ (G ITP 2.2.9) and discuss the monsters. Help the children to spot all the ‘–ness’ words, and work out that they are formed by adding the ‘–ness’ suffix to adjectives.  
· Top tip: The ‘–ness’ words are nouns, but Year 2 children may find it difficult to recognise them as such, because they’re abstract nouns. At this early stage, it’s better to direct children’s attention to concrete nouns – things they can see and touch. Personification of the words helps with this.
	Ask the children to think of more words ending in the suffix ‘–ness’. Collect as many examples as possible (and supply more), e.g. happiness, cleverness, fitness, paleness, gruffness, toughness, coldness, goodness, weakness, loudness, rudeness, roundness, strangeness, illness, coolness, greatness, shyness. 
The children then choose a ‘–ness’ word to illustrate as a Ness Monster. They write about its characteristics (it isn’t necessary to for them to use ‘–ness’ words in their texts). Add their pictures and descriptions of the Ness Monsters to the Learning Wall under the heading: Word play with the suffix ‘–ness’.



	Objectives: Read words containing common suffixes; Add suffixes to spell longer words; Develop their understanding of the concepts set out in Appendix 2
Photocopiables: N/A
Digital resources: G ITP 2.2.9, G ITP 1.2.4, Pilot’s Licence 2.16
Spelling links: Word Detectives Y2_03 - Suffixes beginning with a consonant

	Further Activities:
Activity 1: 

Pen to Paper: Explain to the children that the descriptions of each Ness Monster aren’t always written in sentences. (It is mostly in note form.) Look at the text about Glad Ness. Which parts aren’t complete sentences? Use Modelled Writing to demonstrate how to turn this text into three sentences, e.g. This monster is loved for its kindness and its goodness. Wherever it goes, it brings gladness. Glad Ness is a glad monster. In pairs, the children repeat this activity for Sad Ness. Take feedback and add well-composed versions to the Learning Wall. If time allows, the children could repeat the activity for the remaining Ness Monsters.

Activity 2:

Adding ‘–er’: Show how the suffix ‘–er’ can be added to verbs to turn them into nouns, e.g. teacher, farmer, singer, dancer, owner, writer, reader, player, driver, swimmer, computer, etc. You could return to ‘Add an ending song’ (G ITP 1.2.4) and sing the song for revision. It should be reasonably easy for the children to recognise that verbs are being converted into nouns. You could turn the list of nouns into a dipping rhyme (similar to Tinker, Tailor, Soldier, Sailor).
Use the quiz (Pilot’s Licence 2.16) to reinforce children's knowledge of the terminology and content of the lesson.


Grammar Lesson 4: Y2 Using commas in a list

	Main focus
	Teaching summary
	Activity description

	Understand and use grammatical terminology (comma)
Use commas to separate items in a list

Understand the importance of punctuation for clarity and expression
	· Read ‘The ogre’s sandwich’ (G ITP 2.3.1), demonstrating how punctuation helps with intonation and expression. 

· Reread the list of items making up the ogre’s breakfast (first paragraph). Help the children to identify that the items are kept separate by the commas. Why is there no comma between ‘fried’ and ‘bread’? Find other occasions where more than one word is needed to describe an item in the list.
· Explain that we don’t need a comma before the last item (‘and only five slices of toast’) because the word ‘and’ acts as the ‘separator’ in the list.

· Note: In fact, commas in a list act as substitutes for ‘and’.  Children often use ‘and’, e.g. ‘bacon and sausages and fried bread’, etc. This exercise helps them see the importance of using a comma instead of repeating ‘and’.
	Show ‘The ogre’s sandwich 2’ (G ITP 2.3.2). Ask the children to read the first paragraph with you in chorus, using the punctuation to help them read with expression. Help them to see that in speech we have our voice to split language into chunks; in writing we have only punctuation. Click the ‘next’ button to remove the commas and then ask the children to help you put them back in the correct places.
Show ‘The ogre’s sandwich 3’ (G ITP 2.3.3). Ask a child to read the list of items in the fridge, using the commas to guide their intonation. Click the ‘next’ button to remove the commas and then ask the children to help you put them back in the correct places. Do the same with ‘The ogre’s sandwich 4’ (G ITP 2.3.4).

	Objectives: Learn how to use both familiar and new punctuation correctly (Appendix 2)
Photocopiables: G PCM 2.3.1
Digital resources: G ITP 2.3.1, G ITP 2.3.2, G ITP 2.3.3, G ITP 2.3.4, Pilot’s Licence 2.17

	Further Activities:
Activity 1: 

Pen to paper: The children invent a pie for the ogre and write the ingredients in a list on ‘The ogre’s pie’ (G PCM 2.3.1), using commas, e.g. In the ogre’s pie I would put … Ask some of the children to share their pie recipes, making use of punctuation to guide their intonation and expression.

Activity 2:

Get active: Organise a treasure hunt, preferably outdoors. In pairs, the children collect four or five items of ‘treasure’ each. On returning to the classroom, they write a list of the items they collected and a few sentences about why they chose them.
Activity 3:

Reading follow-up: The best ways to improve the children’s understanding of punctuation are: 
- Read aloud to the children every day so that, as well as gaining the enjoyment and enrichment of hearing stories, they are regularly exposed to the rhythms and patterns of written language.

 - Ensure the children have frequent and regular opportunities to read aloud (to adults, other children, into voice recorders, etc.). This is the key way to encourage reading with fluency and expression, and involves responding to punctuation.

Use the quiz (Pilot’s Licence 2.17) to reinforce children's knowledge of the terminology and content of the lesson.
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