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Poetry 4.3 Poems about Animals and the Outdoors
About this unit: 
In this unit, the children explore a range of poems, focussing in depth on the work of two poets. They plan, rehearse and perform a choral reading of a poem. They learn about personification, simile and metaphor, including these in their poems. They explore the patterns of rhyme and rhythm in shape and syllabic poems, reading cinquains and then creating their own. They watch and evaluate performances, and their mind map descriptions and stories are used to create poems.
Stimulus synopsis: Grace Nichols Collected Poems and James Carter Collected Poems
Wordsmith doesn’t offer just another anthology of poetry. Instead, each whole collection is dedicated to the voice of one poet. The ‘single voice’ collections mean that the children get to know the poets as individuals: they understand their views and their styles, and they gain insights into the inspiration behind their poems. All this helps to bring poetry to life for the children and increases their understanding and enjoyment. There are two poetry collections per year throughout Key Stage 2. In the third term of Year 4, the poets covered are Grace Nichols and James Carter.
Recommended Route
This recommended route is a varied learning pathway through the lessons available, which ensures full coverage of the curriculum objectives for the year group within a given number of weeks. It will typically progress from comprehension to composition, with grammar and depth focus lessons scheduled where relevant. The learning objectives for each lesson are listed in the lesson plans below, and national curriculum coverage can be viewed in The National Curriculum for England Correlation Chart Year 4, The National Curriculum for Wales Correlation Chart Year 4, The National Literacy and Numeracy Framework Correlation Chart Year 4 (Wales), The Curriculum for Excellence Correlation Chart P5 (Scotland) and The Northern Ireland Curriculum Correlation Chart Year 5.

	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	Comprehension 1:
Sea Timeless Song

(Grace Nichols)

Read and understand the language of a poem

Prepare a group choral reading
	Comprehension 2:
First Spring 

(Grace Nichols)

Read and understand the language of a poem

Write another stanza using the same model
	Depth focus 1:
Comparing poems by Grace Nichols

Compare two poems

Write additional stanzas for poems
	Comprehension 3: What Can You Do With a Football?

(James Carter)

Read and understand the language of a poem

Rewrite the poem in a different form
	Depth focus 3:
Syllabic poems 

Extend awareness of syllabic poems

	Day 6
	Day 7
	Day 8
	Day 9
	Day 10

	Comprehension 4:
Garden Shed

(James Carter)

Read and understand the language of a poem


	Depth focus 4:
Descriptive poems

Read and compare descriptive poems

Draft a poem following a model
	Long composition (Day 1): Getting ideas and drafting an individual poem 

Recap poems from earlier in the unit

Write a first draft based on a model
	Long composition
(Day 2): Evaluating and revising own poems
Recap poems from earlier in the unit

Revise and write a final draft based on a model
	Long composition
(Day 3): Presenting poems

Give a class poetry performance


Recommended Grammar Lessons
These short, discrete grammar lessons can be taught at any point in the recommended route, either spread between the lessons or taught in one session as a group. All of the units across a year group contain grammar lessons that, between them, cover the curriculum requirements for the year group. 
	Grammar Lesson 1

	Revise drafting and editing

Learn what Standard and non-Standard English is

Draw attention to some of the main non-Standard uses of verb forms


Lesson Bank

If you would prefer to develop your own route through the material, the lessons detailed below, alongside additional lessons, are available in the lesson bank for the unit. This lesson bank contains all available lessons for the unit, including comprehension lessons, composition activities (both long and short), and depth focus and sentence grammar lessons where relevant. If you are planning a thematic curriculum, or using Wordsmith alongside other resources, you can select appropriate lessons from the lesson bank for your own planning. 
Spelling list

The spelling list linked below contains all the spellings children will come across in this unit. They are linked to the spelling requirements for the National Curriculum for England Programme of Study for the year group. This list can be used to issue spellings to children on a weekly basis.
P AR 4.3.1 Spelling List: Poems about Animals and the Outdoors
You can also view the complete spelling list for Year 4.
Teaching Strategies

Throughout the lesson plans, key teaching techniques such as ‘Babble Gabble’ appear in green. For a definition of each of these techniques, consult the Wordsmith Glossary of Teaching Strategies, which outlines what each technique involves and how it can be used.
Grammar Assessment
At the end of each term, once all four units have been covered for the year group, children’s individual knowledge of the grammar concepts taught during the unit can be assessed using the printable grammar progress check and mark scheme. 

· About the Grammar Progress Checks
· Grammar Progress Check: Year 4, Summer Term
· Grammar Progress Check Answers: Year 4, Summer Term
You can record children’s attainment on the Grammar Progress Checks using the editable Class Record.
Day 1: Comprehension
	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 1:

Sea Timeless Song
(Grace Nichols)

	Read and understand the language of a poem

Prepare a group choral reading
	· Read Sea Timeless Song by Grace Nichols (page 4). 

· Check the children’s understanding. What does ‘timeless’ mean? What is a ‘hibiscus’? 
· Talk Partners: Why does the poem repeat the refrain ‘sea timeless’? Why is it in italics? (It emphasises the sound of waves breaking and suggests this will last forever, whilst seasonal things come and go.)

· Parts of the poem are in Creole. How could you change these to Standard English? (e.g. ‘The hurricane comes ...’) What would be lost?
· Discuss the effect of the poem being in free verse, with no punctuation. 
	In groups, the children plan, rehearse and perform a choral reading of the poem. Using ‘Sea Timeless Song’ (P PCM 4.3.1), they decide how to share out the lines, where to pause (e.g. ‘then dry wither so’), and how loudly or softly, quickly or slowly to read (e.g. whispering ‘sea timeless’ slowly).

Groups then perform their readings. How were they different? What was effective? 


	Objectives: Check that text makes sense and is in context; Identify how language, structure and presentation contribute to meaning
Spoken language: Participate actively in conversations; Participate in discussions, presentations, performances, role play, improvisations and debates
Photocopiables: P PCM 4.3.1
Digital resources: eBook of Grace Nichols Collected Poems


Day 2: Comprehension
	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 2:

First Spring 
(Grace Nichols)


	Read and understand the language of a poem

Write another stanza using the same model


	· Complete the sentence: ‘You know that winter’s almost gone when ...’ 
· Read ‘First Spring’ (P ITP 4.3.1) by Grace Nichols. Did you think of the same things?
· Explore comprehension. What are ‘posse’ and ‘pave’? Are there any rhymes in the poem? What is the ‘earth’s sweet hum’?
· Talk Partners: Find one example each of personification, simile and metaphor. (‘fingers of the sun’; ‘like a hesitant friend’; ‘posse of daffodils’)

· Discuss ‘There’s a shout in your wave ... a skip in your sing’. What do these phrases mean?
	In pairs, the children write one or two stanzas like those in First Spring, but about autumn. They begin: ‘You know that summer’s almost gone / when you step outside and feel ...’ They can refer to ‘First Spring’ (P PCM 4.3.2). They try to include personification, simile or metaphor. The pairs then share and evaluate with other pairs and the whole class.


	Objectives: Check that text makes sense and is in context; Identify how language, structure and presentation contribute to meaning; Discuss writing similar to that which they are planning to write

Spoken language: Participate actively in conversations; Consider and evaluate different viewpoints
Photocopiables: P PCM 4.3.2
Digital resources: P ITP 4.3.1


Day 3: Depth focus

	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 1:

Comparing poems by Grace Nichols


	Compare two poems

Write additional stanzas for poems
	· We’re going to compare two poems we’ve read by Grace Nichols.

· If Comprehension 1 has been completed, ask a group to repeat their choral reading of Sea Timeless Song. If not, recall the poem (page 4).

· Ask someone to repeat (by heart, if possible) They Were My People (page 9) from Unit 4.2.
· Think, Pair, Share: What similarities and differences can you find between the two poems?
· Discuss the use of repetition. How do they vary? Which one sounds gentle, which more harsh? 
· Discuss the use of, or lack of, alliteration, rhyme and punctuation. 

· Talk Partners: Which poem did you prefer? Why?
	In pairs, the children draft one or more additional stanzas for one or both of the poems.

· Remember to follow the patterns of repetition, alliteration and punctuation found in each poem.

· Where would your stanza best fit into the poem?

Pairs share and evaluate with other pairs and then with the whole class.

	Objectives: Read aloud poems and play scripts; Discuss writing similar to that which they are planning to write

Spoken language: Gain the interest of the listener; Select and use appropriate registers
Photocopiables: N/A
Digital resources: eBook of Grace Nichols Collected Poems


Day 4: Comprehension
	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 3:

What Can You Do With a Football?
(James Carter)


	Read and understand the language of a poem

Rewrite the poem in a different form
	· Reread What Can You Do With a Football? by James Carter (page 8). Recap the shape poem work from Poetry Unit 4.2.
· Tell the children that this time they will be focusing on the language and structure of the poem.
· Think-Pair-Share examples of alliteration and rhyming in the poem. Is there any pattern to the rhymes? 
· Ask the children to clap out the beat of the poem’s rhythm. Which lines have four beats and which have three? Is there a pattern here?
	In groups, the children write the shape poem in a plain text version. Then they try to write it in a form that makes the patterns of rhyme and rhythm clearer. It should be different from the version on ‘Shape poem 2’ (P PCM 4.2.3) from Poetry Unit 4.2.

Share group versions. Compare them to ‘What Can You Do With a Poem?’ (P ITP 4.3.3). 

	Objectives: Recognise different forms of poetry; Identify how language, structure and presentation contribute to meaning
Spoken language: Participate actively in conversations; Consider and evaluate different viewpoints
Photocopiables: P PCM 4.2.3
Digital resources: eBook of James Carter Collected Poems, P ITP 4.3.3


Day 5: Depth focus

	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 3:

Syllabic poems
	Extend awareness of syllabic poems
	· Reread Haiku Triptych by James Carter (page 8) and revise syllabic poetry.

· Stress that syllabic poems are like photos or video clips of outdoor scenes, e.g. portraying creatures or seasons through a single image or series of movements.

· Read Blackbird by John Foster on ‘Cinquains’ (P ITP 4.3.5). Share responses. Does this capture the movement of the bird effectively? 

· Talk Partners: How many syllables are there in each line? (2, 4, 6, 8, 2) Clap them out. How does this compare to a haiku? Why is it called a ‘cinquain’? (It has five lines.)

· Read The Wood in Late Autumn by John Foster (P ITP 4.3.5). Share responses to the image in lines 3-5. 

· Talk Partners: Is the syllable pattern the same? 
	In pairs, the children write a not-rhyming cinquain, using ‘Writing cinquains’ (P PCM 4.3.4). They can refer to the poems on ‘Cinquains’ (P PCM 4.3.5). Only after they have drafted a description should they start to count syllables. Pairs then share with other pairs, and then with the class.

	Objectives: Recognise different forms of poetry; Identify how language, structure and presentation contribute to meaning; Discuss writing similar to that which they are planning to write

Spoken language: Participate actively in conversations; Consider and evaluate different viewpoints
Photocopiables: P PCM 4.3.4, P PCM 4.3.5
Digital resources: eBook of James Carter Collected Poems, P ITP 4.3.5


Day 6: Comprehension
	Session
	Main focus
	Teaching summary
	Activity description

	Comprehension 4:

Garden Shed

(James Carter)

	Read and understand the language of a poem


	· Show ‘Garden Shed’ by James Carter (page 9) and reread the poem. 

· Ask the children to highlight repeated phrases. What effect does the repetition have? Are the words exactly the same or slightly varied? 
· Highlight rhyme words in a different colour. What effect does the rhyming have? Is there a pattern to the rhyming?
· Show the plain text version on ‘Shape poem’ (P ITP 4.3.2). Is the pattern clearer now?
· Talk Partners: Do you prefer the shape version of the poem or the plain version? Why?
	Imagine your head is like a garden shed, but you have to tidy it up! You’re allowed to keep only:
· one thing you’ve seen

· one thing you’ve said

· one thing you’ve done

· one thing you’ve read.

In pairs, the children each choose four precious memories to keep. They can refer to the text on ‘Shape poem 1’ (P PCM 4.2.2) from Poetry Unit 4.2.

Read the poem. The children contribute their memories under each heading.

	Objectives: Recognise different forms of poetry; Identify how language, structure and presentation contribute to meaning

Spoken language: Participate actively in conversations; Participate in discussions, presentations, performances, role play, improvisations and debates
Photocopiables: P PCM 4.2.2
Digital resources: eBook of James Carter Collected Poems, P ITP 4.3.2


Day 7: Depth focus

	Session
	Main focus
	Teaching summary
	Activity description

	Depth focus 4:

Descriptive poems


	Read and compare descriptive poems

Draft a poem following a model
	· Recap Sun is Laughing and The Sun by Grace Nichols (pages 3 and 4). Recall their use of personification and metaphor to describe the weather.

· We’re going to read a poem by another Caribbean-born poet about weather. Concealing the title, read ‘Frost’ (P ITP 4.3.6) by Valerie Bloom. Put up your hand when you’ve guessed what it is about.
· Think-Pair-Share how the poet describes frost. Is this effective? How is this description different from Grace Nichols’s?
· Discuss how the poem creates a story to explain the weather.
	In groups, the children use ‘Frost’ (P PCM 4.3.6) as a model to draft a prose story describing a kind of weather (e.g. falling leaves, wind, snow, hailstones, rainbow, fog, heatwave). The story can be turned into a free verse poem, if appropriate.

Groups then share their poems with the class.


	Objectives: Recognise different forms of poetry; Identify how language, structure and presentation contribute to meaning; Discuss writing similar to that which they are planning to write

Spoken language: Participate actively in conversations; Consider and evaluate different viewpoints

Photocopiables: P PCM 4.3.6
Digital resources: eBook of Grace Nichols Collected Poems, P ITP 4.3.6


Day 8: Long composition

	Session
	Main focus
	Teaching summary
	Activity description

	Long composition (Day 1):

Getting ideas and drafting an individual poem 
	Recap poems from earlier in the unit

Write a first draft based on a model
	· Review some of the poems used during the unit (focus on any used as models for pair and group writing, if completed): Grace Nichols’s ‘Sea Timeless Song’ (P PCM 4.3.1 and eBook page 4), They Were My People (page 9) and ‘First Spring’ (P PCM 4.3.2; P ITP 4.3.1); John Foster’s The Wood in Late Autumn and Blackbird on ‘Cinquains’ (P PCM 4.3.5; P ITP 4.3.5); Valerie Bloom’s ‘Frost’ (P PCM 4.3.6; P ITP 4.3.6).
· Talk Partners: Which poem did you enjoy (or enjoy writing) most? Why?
· Take feedback. Discuss the subjects of the poems: the sea, people working outdoors, seasons, animals.

· The children choose one of the poems as a model to write an individual, non-rhyming poem about an animal or an outdoor scene.
	The children Mind Map descriptive vocabulary for their chosen subjects. Talk Partners discuss this.

The children then produce first drafts of their poems, using their descriptive words and the model poems they are following. They evaluate these with Talk Partners.

Share and give feedback on drafts based on different models.

	Objectives: Discuss writing similar to that which they are planning to write; Draft and write using oral rehearsal, rich vocabulary and increasing range of sentence structures; Evaluate and edit; Assess own and others’ writing
Spoken language: Build their vocabulary; Participate actively in conversations; Consider and evaluate different viewpoints
Photocopiables: P PCM 4.3.1, P PCM 4.3.2, P PCM 4.3.5, P PCM 4.3.6
Digital resources: eBook of Grace Nichols Collected Poems, eBook of James Carter Collected Poems, P ITP 4.3.1, P ITP 4.3.5, P ITP 4.3.6


Day 9: Long composition

	Session
	Main focus
	Teaching summary
	Activity description

	Long composition (Day 2):

Evaluating and revising own poems
	Recap poems from earlier in the unit

Revise and write a final draft based on a model
	· Recap the different model poems from Day 1: Grace Nichols’ ‘Sea Timeless Song’ (P PCM 4.3.1 and eBook page 4), They Were My People (page 9) and ‘First Spring’ (P PCM 4.3.2; P ITP 4.3.1); John Foster’s The Wood in Late Autumn and Blackbird on ‘Cinquains’ (P PCM 4.3.5; P ITP 4.3.5); Valerie Bloom’s ‘Frost’ (P PCM 4.3.6; P ITP 4.3.6).
· Talk Partners: How does your model poem describe its subject? What features have we mentioned about these poems (in the Comprehension and Depth Focus sessions)?
· Discuss how these poems use story, rhythm and repetition, and metaphor and simile to describe their subjects.

· Model how these features could be added to some of the draft poems the children produced on Day 1.


	The children improve the descriptions in their draft poems. They revise their use of story, rhythm and repetition, and metaphor and simile as appropriate to help describe their subject, using their chosen poem as a model. Talk Partners give feedback on the revised drafts. The children then create final drafts of their poems for presentation on Day 3.

	Objectives: Discuss writing similar to that which they are planning to write; Draft and write using oral rehearsal, rich vocabulary and increasing range of sentence structures; Evaluate and edit; Assess own and others’ writing
Spoken language: Build their vocabulary; Participate actively in conversations; Consider and evaluate different viewpoints
Photocopiables: P PCM 4.3.1, P PCM 4.3.2, P PCM 4.3.5, P PCM 4.3.6
Digital resources: eBook of Grace Nichols Collected Poems, eBook of James Carter Collected Poems, P ITP 4.3.1, P ITP 4.3.5, P ITP 4.3.6


Day 10: Long composition

	Session
	Main focus
	Teaching summary
	Activity description

	Long composition (Day 3):
Presenting poems

	Give a class poetry performance
	· Explain that the children will be finalising their poems, using ICT if appropriate, in order to present them to the class. 
· Talk Partners: How are you going to make your poem capture the listeners’ attention? What will be the best way to present it?
· Recap and evaluate the poets’ presentations watched during Unit 4.1 and Unit 4.2.
· List what makes an effective presentation (e.g. using illustrations or other visuals to help the audience, speaking clearly and not rushing, making sure the style of presentation matches the poem’s content).
	In small groups, the children support each other in preparing their poems for effective oral presentation, referring to the class list. They annotate their poems and rehearse their performances. They use available resources to provide any visual aids to accompany their performances. 

Celebrate and give feedback on the children’s poems and presentations.

	Objectives: Read aloud poems and play scripts; Draft and write using oral rehearsal, rich vocabulary and increasing range of sentence structures; Read aloud own writing
Spoken language: Participate actively in conversations; Speak audibly and fluently using Standard English; Participate in discussions, presentations, performances, role play, improvisations and debates; Gain the interest of the listener
Photocopiables: N/A
Digital resources: N/A


Grammar lessons

Grammar Lesson 1: Y4 Standard and non-Standard verbs
	Main focus
	Teaching summary
	Activity description

	Revise drafting and editing

Learn what Standard and non-Standard English is

Draw attention to some of the main non-Standard uses of verb forms
	· Show ‘A pirate writes’ (G ITP 4.1.12) and read through the letters on Screens 1 and 2 with the children. Using Screen 3, ask the children to compare both versions. What do you notice? Click to highlight Standard and non-Standard verbs in both versions of the letter.

· Discuss and list the differences and talk about the circumstances in which formal and informal speech and writing is appropriate. (E.g. Use informal with friends and shipmates, and formal for business, schoolwork etc.) 

· This is an opportunity to talk about local dialect forms.

· Click on the first audio icon to listen to the pirate song and then join in. Click on the second audio icon to listen to the Standard English song.
· Top tip: Keep a notebook to jot down any non-Standard local dialect used by members of the class, so that when you’re covering this topic you can draw attention to them as ‘local non-Standard forms’ children should watch out for, but avoiding pointing out usage by specific individuals.
	Act it out: Ask the children to imagine Honest Jim’s interview for a job as a landlubber and to think up some of the questions he might be asked. (E.g. What is your name? How old are you?) The children Role Play asking and answering the questions in pirate language and then in Standard English. 



	Objectives: Use and understand the grammatical terminology in Appendix 2

Photocopiables: N/A 
Digital resources: G ITP 4.1.12, G ITP 4.1.13, Pilot's Licence 4.7

	Further Activities:

Activity 1

Rap and clap: Show ‘Rap and clap’ (G ITP 4.1.13). Rap and clap the verbs ‘to be’, ‘to do’ and ‘to see’.
Activity 2

Create other documents showing non-Standard uses of English, e.g. the language of an ogre or a space creature, and ask the children to translate them into Standard English.
Use the quiz (Pilot's Licence 4.7) to reinforce children's knowledge of the terminology and content of the lesson.
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